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Annotation: Building resilient and secure communities can be actualised when peace and
human rights education is given adequate consideration by integrating it into school curricula. This
paper examines the strategic significance of integrating peace and human rights education (PHRE) into
school curricula as a proactive strategy for fostering resilience, social justice and sustainable security
in the oil-producing communities of the Niger Delta, Nigeria. Using a qualitative research approach
based on secondary sources of data, including policy documents, academic literature, non-
governmental organization (NGO) reports and media publications, the study employs thematic analysis
to explore how education can serve as a transformative tool for conflict prevention and human
empowerment. The findings reveal that weak institutionalization of peace and human rights principles
in educational systems contributes to persistent violence, youth restiveness and environmental injustice
in the region. Conversely, where PHRE initiatives have been introduced, there is evidence of improved
civic awareness, participatory citizenship and community dialogue mechanisms. The paper argues that
embedding PHRE in formal and informal learning systems enhances conflict sensitivity,
environmental stewardship and accountability. It notes that the integration of peace and human rights
education into the curricula of schools in the Niger Delta offers a sustainable framework for rebuilding
trust, reducing structural violence and strengthening the capacity of communities to manage disputes in
a non-violent manner, thereby linking education to the broader agenda of peacebuilding, human
security and equitable development.
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Introduction

“Without education, intellect deteriorates; without intellect, morals decay; without morals, progress is
impossible” —Mahatma Phule

The uniqueness of every school curriculum is situated in its ability to develop the skills needed for
purposeful transformation and attitudinal change in the lives of target groups for the betterment of
society. Education has long been considered one of the foundational blocks of social transformation
and sustained peace. In a world where violence increasingly erupts from conditions of social injustice,
inequality and violation of basic human rights, education goes beyond the acquisition of knowledge to
becoming a mode of instilling tolerance, empathy and respect for human dignity. This evolving
understanding is reflected in the integration of peace and human rights education into formal learning
systems.

Globally, international frameworks, such as the United Nations Declaration on Human Rights
Education and Training (2011) and UNESCQ’s Global Citizenship Education (GCED) agenda
emphasize that education must go beyond literacy and numeracy to cultivating the values, attitudes and
skills necessary for peaceful coexistence, social cohesion and civic responsibility. Peace and human
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rights education constitute essential tools for building inclusive societies that are resilient to conflict
and capable of discouraging injustice through democratic and nonviolent means.

The transformative potential of peace and human rights education (PHRE) is evident in different parts
of the world. In post-conflict societies such as Rwanda, Sierra Leone and Bosnia-Herzegovina,
education reforms incorporating peace and human rights values have contributed to reconciliation,
reduction of ethnic prejudice and reconstruction of social trust (Davies, 2017; Novelli & Smith, 2018).
Similarly, in parts of Asia and Latin America, PHRE has been instrumental in mobilizing communities
to challenge authoritarianism, gender-based violence and environmental exploitation (Bajaj, 2011).
The examples reveal that education, when framed around justice, rights and peace, is not only a
preventive mechanism against conflict but also a foundation for long-term development.

However, there is the challenge of translating these global ideals into locally-relevant educational
frameworks that respond to the unique socio-political realities of specific contexts. It is a complex and
urgent challenge in Nigeria, particularly in the Niger Delta. Despite its centrality to Nigeria’s oil
economy, the Niger Delta remains one of the most environmentally-degraded and socially-fragile
regions in the world. Decades of environmental pollution, youth unemployment, marginalization and
poor governance have generated deep-seated grievances, resulting in recurrent violent conflicts, youth
militancy and widespread human rights violations (Obi, 2020). This breakdown of trust between
communities and the state and multinational corporations undermines prospects for sustainable peace
and security. Traditional peacebuilding interventions, which are usually top-down, externally-driven
and reactive, cannot deliver enduring results. It is against this background that education has emerged
as a strategic and sustainable route through which the structural and cultural causes of conflict in the
region can be adequately addressed.

Including peace and human rights education in school curricula is a novel approach to conflict
prevention and social reconstruction in the Niger Delta. Peace education develops the student’s critical
thinking, empathy and conflict resolution skills, while human rights education arms the learner with
knowledge of rights, responsibilities, and mechanisms for accountability. They promote a culture of
peace and justice by enabling individuals to identify and challenge both the direct and structural forms
of violence through dialogue and collective action. The school setting provides an ideal platform for
such transformation, as it shapes young minds at formative stages and can influence intergenerational
attitudes towards nonviolence, citizenship, and environmental stewardship (UNESCO, 2022). The idea
behind this is that the minds that are shaped through peace education curriculum would be difficult to
manipulate for acts of disturbance or conflict that cause crisis.

Integrating PHRE aligns with the development and security priorities of Nigeria. The National Policy
on Education (2013) and the National Human Rights Commission (NHRC) emphasize education as
a key instrument for national unity and human rights promotion. In practice, PHRE remains peripheral
in most Nigerian schools, often treated as extracurricular or optional topics rather than core curricular
elements. This gap undermines the capacity of education to contribute meaningfully to conflict
prevention and community resilience. In the Niger Delta, where grievances over environmental
degradation and inequitable resource distribution persist, embedding PHRE into school curriculums
could reorient youth perspectives from confrontation towards constructive engagement and civic
participation.

This paper, therefore, investigates how integrating PHRE into school curricula might offer a strategic
approach to the construction of resilient and secure communities in the Niger Delta. This position
suggests that integrating such education into the curriculum would be a long-term investment in human
security by building rights awareness, social responsibility and community capacity to resolve disputes
without violence. The qualitative approach used here relies on secondary data derived from academic
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literature, policy documents, NGO reports and media sources. The materials were thematically
analyzed to represent patterns in educational practices and peacebuilding relevance.

The central objective of this paper is to assess how peace and human rights education may be
systematically integrated into the educational systems in the Niger Delta region to address root causes
of conflict and insecurity. In particular, this work is concerned with the strategic importance of PHRE
for engendering peace, justice and environmental responsibility, the limitations in current educational
and peacebuilding frameworks, and proposing an integrated model that links education to community-
based peacebuilding and human security outcomes. Addressing the gap between the classroom and the
community indicates that this approach underscores that peace and justice are not abstract ideals but
practical competencies that can be taught, learned and applied to real-life challenges.

This paper situates the integration of peace and human rights education within the broader discourse
on sustainable peacebuilding in resource-dependent societies. It contends that building resilient and
secure communities in the Niger Delta requires more than policy reform; it demands a shift in values,
consciousness and civic engagement, beginning with education. Through this, schools can become
spaces of transformation where young people learn not only to coexist peacefully but also to act as
agents of justice, environmental stewardship and collective progress.

Statement of the Problem

The significance of PHRE in promoting socio-economic justice, equity and prevention of conflict
notwithstanding, studies have not adequately explored how integrating this into the education system
of the country can guarantee peace in the Niger Delta. Existing studies, including Bajaj (2011) and Obi
(2020), identified the potential of education in facilitating civic engagement and nonviolence.
However, few of them investigated how PHRE can be embedded in curricula of schools to address the
region’s persistent challenges of environmental degradation, youth restiveness and human rights
violations. Current peacebuilding interventions in the Niger Delta are often reactive, short-term and
externally-driven, lacking the educational foundation required for lasting transformation. This is why a
curriculum-based approach that cultivates values of peace, accountability and environmental
responsibility among young people is timely to lay the foundation for resilient and secure communities
capable of sustaining peace and justice beyond immediate conflict resolution.

Objectives of the Paper
The objectives of the paper are to:

a) Examine the current extent of integration of peace and human rights education into school curricula
in the Niger Delta and assess how existing educational practices address issues of conflict, justice
and community resilience;

b) Analyze the relationship between peace and human rights education and the development of civic
values, tolerance and nonviolent behaviour among students and young people in the Niger Delta
region;

c) Evaluate the effectiveness of educational institutions and policy frameworks in promoting peace-
oriented and rights-based learning that supports sustainable development and human security in oil-
producing communities; and

d) Identify a context-specific framework for integrating peace and human rights education into formal
and non-formal school curricula, for building resilient, inclusive and environmentally-responsible
communities in the Niger Delta.
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Theoretical Framework

This study is anchored to two complementary theoretical perspectives, Human Security Theory and
Transformative Learning Theory, both of which provide the intellectual foundation for integrating
peace and human rights education into school curricula as a strategy for building resilient and secure
communities in the Niger Delta.

The Human Security Theory, advanced by the United Nations Development Programme (UNDP,
1994) and further articulated by scholars such as Tadjbakhsh and Chenoy (2007), broadens the concept
of security beyond military protection to include the safety and dignity of individuals. It identifies
seven key dimensions of security—economic, food, health, environmental, personal, community, and
political-all of which are deeply affected by the protracted conflicts, oil-induced environmental
degradation and governance failures in the Niger Delta. Within this framework, PHRE is seen as a
preventive strategy that empowers individuals to understand, claim and defend their rights while
fostering community participation and accountability. Adequate knowledge of how to resolve conflicts
would position education as a proactive tool for reducing vulnerability for stability of society.

The Transformative Learning Theory, developed by Jack Mezirow in 1978 and advanced in 1991,
takes the perspective of a pedagogical tool meant for encouraging people to alter their worlds through
critical reflection and experiential learning. The theory holds that education should not only transmit
knowledge but also transform learners’ world views and behaviours through dialogue, empathy and
participatory engagement. In application, this would mean the creation of learning environments in
which students critically examine injustice, violence and exclusion, and develop competencies for
peaceful coexistence and democratic participation within the context of peace and human rights
education.

In terms of linkages between the objectives of this paper and the theories, the Human Security Theory
justifies the inclusion of peace and human rights education as essential to addressing the root causes of
insecurity and environmental vulnerability in the Niger Delta. Similarly. the Transformative Learning
Theory explains the mechanisms through which such education can shape attitudes, values and civic
behaviour among youth, thereby enhancing community resilience. These theories emphasize the
potential transformation which integrating peace and human rights education into school curricula will
bring to preventing conflict and cultivating a culture of peace, justice and sustainable human
development in Nigeria’s oil-producing region.

Literature Review
Peace and Human Rights Education

Peace and human rights education (PHRE) is seen as an important component of transformative
learning and sustainable peacebuilding in conflict-affected societies. In the view of UNESCO (2014),
peace education is the process of promoting knowledge, skills, attitudes and values necessary to bring
about the behavioural change that enables individuals to prevent conflict and create peaceful
environments. Human rights education, as defined by the United Nations (2012), empowers learners to
understand their rights and responsibilities and to contribute actively to social justice and democratic
governance. Scholars such as Bajaj (2011) and Toh and Cawagas (2017) maintain that PHRE serves as
a pedagogical and socio-political tool for cultivating tolerance, empathy and nonviolent conflict
resolution.

The primary objectives of PHRE centre on fundamental social transformation through the development
of knowledge, skills, attitudes and values that enable people to create more just and peaceful societies.
Peace education aims to bring about “behavior changes that enable children, youth, and adults to
prevent conflict and violence, to create conditions conducive to peace at different levels, and to resolve
conflict peacefully” (Resurreccion, 2016). This transformative approach focuses on “the knowledge
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base, skills, attitudes and values that influence the mindsets, attitudes and behaviors of people that may
in turn contribute to violent conflicts” with the goal of enabling people to “live, relate and create
conditions and systems that actualize nonviolence, justice, environmental care and other peace values”
(Resurreccion, 2016). The scope of these educational approaches is comprehensive, encompassing
multiple dimensions, including “educating people to control wars, development of tolerance,
establishment of constructive angriness and disorder for global society, awareness of internationally
accepted human individual rights for understanding and solving social discriminatory problems,
resolution of conflicts, understanding democracy in its real sense” (Zarif et al., 2019). Peace education
specifically focuses on “teaching for and about human rights, gender equality, disarmament, social and
economic justice, non-violence, sustainable development, international law, and traditional peace
practices” (Resurreccion, 2016).

The educational goals extend beyond knowledge transmission to empowerment and cultural
transformation. Education for peace and human rights seeks to develop “the second literacy” of
“learning to live together” through “a global effort of education and training” that empowers “people
at all levels with the peacemaking skills of dialogue, mediation, conflict transformation, consensus-
building, co-operation, and nonviolent social change” (Mehta, 2020). This campaign should be “based
upon universal principles of human rights, democratic principles, and social justice, and at the same
time; it should also “build upon the unique peace-making traditions and experiences of each society”
(Mehta, 2020).

The Global and African Contexts of Integrating Peace and Human Rights Education

Globally, efforts to mainstream PHRE have been driven by UNESCO’s Global Citizenship Education
and the UN’s World Programme for Human Rights Education (2005-ongoing). Studies from post-
conflict societies, such as Rwanda (Bush & Saltarelli, 2000) and South Africa (Davids, 2014), showed
that integrating PHRE into national curricula contributes to reconciliation, civic participation and
prevention of renewed violence. With regard to the African context, Osler and Starkey (2010) note that
peace and rights education foster democratic engagement and cultural tolerance, while Obura (2003)
highlights how post-genocide Rwanda used curriculum reform to rebuild trust and collective identity.
However, these successes depend on contextual adaptation, teacher capacity and policy commitment,
elements often lacking in fragile states.

Peace and Human Rights Education in Nigeria

In Nigeria, the National Policy on Education (FRN, 2013) acknowledges the importance of value
reorientation, civic responsibility and peacebuilding in national development. Yet, scholars such as
Salawu and Hassan (2016) observe that PHRE remains marginally integrated, particularly at the basic
and secondary levels. Many school programmes still emphasize rote learning and performance in
examinations rather than participatory civic engagement or human rights literacy. In tertiary
institutions, peace studies and human rights courses have been introduced (e.g. at the University of
Ibadan, University of llorin and Niger Delta University), but their impact on community resilience and
environmental justice remains underexplored.

The Niger Delta, characterized by oil-induced environmental degradation, unemployment and socio-
political marginalization, offers a critical test case for PHRE’s transformative potential. Ezirim and
Onuoha (2008) argue that the region’s persistent conflicts stem from structural injustices and
environmental insecurity, issues that PHRE could address by reshaping attitudes and empowering
citizens to advocate in a nonviolent manner for equity and sustainability.

Education as a Tool for Human Security and Environmental Justice

The relationship between education, human security and environmental justice is well-documented in
the peace and development literature. According to Galtung (1996), peacebuilding involves addressing
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“structural violence”, the systemic inequalities that perpetuate poverty, exclusion and insecurity. Peace
and human rights education contributes to this agenda by enabling learners to identify and challenge
injustices within their communities. Human rights literacy can enhance community agency in
demanding accountability from corporations and the state, especially in the Niger Delta region, which
has been affected by environmental degradation (Watts, 2015). Ikelegbe (2013) and Ojakorotu (2020)
highlight that communities with higher levels of civic awareness and environmental rights knowledge
demonstrate greater capacity for dialogue and nonviolent advocacy.

While some studies (Akinwale, 2010; Uche, 2021) emphasize the role of peace education in promoting
coexistence in Nigeria, few have systematically examined its integration with human rights education
within formal curricula, particularly in the Niger Delta. There is also limited empirical research on
how such integration contributes to community resilience and human security outcomes. Most of the
analyses are descriptive rather than evaluative, leaving a gap in understanding the mechanisms through
which PHRE can translate knowledge into sustainable behavioural change. This study addresses that
gap by exploring the strategic integration of peace and human rights education as a multidimensional
approach to fostering resilience and security in oil-producing communities.

Pedagogical Approaches: The pedagogical approaches used in peace education and human rights
education emphasize experiential, dialogical and transformative methods that engage students both
intellectually and emotionally. The UN Declaration on Human Rights Education and Training
identifies three key dimensions: education about, through and for human rights, where education
“about” human rights focuses on “providing knowledge and understanding of human rights norms and
principles, the values that underpin them and the mechanisms for their protection” (Boontinand et al.,
2024). This approach ensures that students develop conceptual understanding of abstract ideas like
“universal rights, universal respect, human dignity, peaceful coexistence, justice, dissent, and
activism”, which are “exemplified in and animated by an array of day-to-day cases and struggles”
(Parker, 2018).

Critical pedagogical approaches have evolved significantly from traditional methods, building on
Paulo Freire’s pedagogy of the oppressed, which introduced dialogical teaching methods that “aim to
foster learning and knowing process that inherently incorporates the theorization of experiences shared
within the dialogue” (Purwanto et al., 2023). However, contemporary approaches recognize the
limitations of purely rational dialogue and have developed critical peace education (CPE) that
addresses “structural inequalities and aim to empower students with the ability to effect transformative
change” through “the creation of new epistemic, social, and political frameworks that promote social
justice and foster a sense of agency among individuals” (Purwanto et al., 2023).

Arts-based and creative methods represent an important pedagogical innovation, recognizing that
peace education “is based not only on skills and knowledge but also on arts, a creative process
originating from imagination”, where peace refers to “an embodied and relational experience, rather
than merely an intellectual endeavour” (Lehner, 2021; Purwanto et al., 2023). These approaches use
creative processes to encourage “feelings of interconnectedness and empathy” and help students
develop “the ability to feel into another experience, described as empathy and resonance, which might
manifest as an ethics of care and nonviolence” (Lehner, 2021).

The pedagogical focus extends beyond knowledge transmission to comprehensive personal and social
transformation. Education for peace and human rights seeks to develop “values such as justice,
cooperation, solidarity, the development of personal autonomy and decision making” while
questioning “anti-ethical values for a culture of peace, values such as: discrimination, intolerance and
indifference” (Marin et al., 2017). This approach involves teaching students to develop “personal
ethical behavior with social responsibility in order to have a critical person and promote a culture of
respectful of human dignity” (Marin et al., 2017).

75  http://journals.academiczone.net/index.php/jiphr




JOURNAL OF INTELLECTUAL PROPERTY AND HUMAN RIGHTS

Volume: 4 Issue: 12 | Dec-2025 ISSN: 2720-6882
http://journals.academiczone.net/index.php/jiphr

These pedagogical approaches are particularly relevant in post-conflict contexts, where “Education for
Peace has thus been incorporated explicitly and implicitly in curriculum of post conflict societies
around the world and is particularly pertinent in subjects like history and citizenship education”
(Sharma, 2013). The methods aim to be both reformative and constructive, working as “a process of
education meant to make people more peaceful” while also “bringing up children in a positive frame of
mind in social unity and creative activity” (Sharma, 2013).

Implementation and Application

The implementation of PHRE takes multiple forms across different cultural, political and educational
contexts. In post-conflict societies, education for peace has been incorporated both explicitly and
implicitly in curriculum design, with particular relevance in subjects like history and citizenship
education (Sharma, 2013). A practical example of comprehensive implementation can be seen in
northern Uganda, where a framework synthesizing peace education, human rights education and
citizenship education was developed and examined across eight educational institutions in a district
emerging from a 20-year civil war (Cunningham, 2014).

At the international level, UNESCO positioned Global Citizenship Education (GCED) as one of its
strategic areas for 2014-2021, building on the foundation of the Universal Declaration of Human
Rights and incorporating peace and human rights education, prevention of violent extremism through
education, education on the Holocaust and genocide, and international understanding (Popovic et al.,
2018). This approach traces its normative foundation to UNESCO’s 1974 recommendation concerning
education for international understanding, cooperation, peace and education relating to human rights
and fundamental freedoms, which stressed that education should contribute to international
understanding and the struggle against colonialism, racism, fascism and apartheid (Popovic et al.,
2018).

The implementation of peace education varies significantly across different countries and cultures,
reflecting local contexts and traditions. Peace education is known as Gandhian studies in India, as
disarmament education in North and Scandinavian countries, and as development education in South
Africa and South America (Bozkurt, 2018). This cultural adaptation is essential, as culturally varied
and community-relevant forms of peace education not only better serve learners but also greatly enrich
the entire field, increasing the possibilities of introduction into learning environments worldwide (Al-
Daraweesh, 2020).

The scope of implementation extends beyond formal educational institutions to encompassing the full
range of social institutions, including family and media. Education serves as the principal means of
promoting a culture of peace through formal education in schools as well as informal and non-formal
education (Mehta, 2020). This comprehensive approach involves expanding education so that basic
literacy is joined by the “second literacy” of “learning to live together” through a global effort that
empowers people at all levels with peacemaking skills of dialogue, mediation, conflict transformation,
consensus-building, cooperation and nonviolent social change (Mehta, 2020).

Educational institutions play a crucial role in establishing social change and achieving equality, justice,
tolerance, empathy and democracy among individuals (Bozkurt, 2018). The field encompasses various
educational movements including children’s rights/human rights education, education for
development, gender education, global education, life skills education, and other initiatives like
landmine awareness and psychological rehabilitation (Bozkurt, 2018). While advocating the universal
need for peace education, implementation approaches emphasize that peace education must be a
fundamental part of the socialization process and should employ different culture-related forms that
have pedagogical, social and democratic implications, utilizing local contextual knowledge to
transform power dynamics (Al-Daraweesh, 2020).
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Integrating Peace and Human Rights Education into Niger Delta Schools: Current Extent and
Practice

The manifestation of environmental degradation, resource conflict and socio-economic exclusion has
generated renewed calls for education that explicitly fosters peace, rights awareness and community
resilience. Over the last decade, policy actors and development partners have foregrounded schooling
as a site of prevention and transformation. Nigeria’s Ministry of Education and UNESCO have
signalled interest in integrating peace education and values formation into basic and secondary
schooling (Federal Ministry of Education, 2021; UNESCO, 2023). Nonetheless, empirical evidence
from the Niger Delta shows that integration remains partial, project-driven and unevenly
institutionalised.

At the national and regional policy levels, there are promising signals. The Federal Ministry of
Education’s reform frameworks emphasise values, teacher professional development and curriculum
review as pillars for stability and social cohesion (Federal Ministry of Education, 2021). UNESCO’s
recent support for a national peace-education curriculum highlights political will to situate peace
learning within formal syllabi and to address violent legacies through schooling (UNESCO, 2023).
These policy instruments create enabling conditions for the Niger Delta but do not automatically
translate into classroom practice; translation depends on curriculum design, teacher capacity,
resourcing and local ownership.

Field studies and local evaluations indicated that most of the peace and human rights contents in the
Niger Delta are delivered through existing subjects (Civic Education and Social Studies) or through
short-term NGO and university-led pilots rather than through systemic curricular reform (Unidel,
2023; Oniyama, 2024). Case studies from states such as Rivers, Bayelsa and Delta documented small-
scale interventions, teacher workshops, extra-curricular clubs and community-school projects that
yield positive attitudinal shifts: improved conflict-resolution language among pupils, greater awareness
of environmental rights and enhanced civic engagement in pilot communities (Cambridge University
Study on Ogoniland, 2022; Unidel, 2023). These programmes are typically donor-dependent, time-
bound, and lack integration into assessment and certification systems; as a result, attitudinal gains are
fragile and often non-replicable at scale.

A persistent constraint is teacher preparedness. Several studies noted that pre-service teacher education
and in-service professional development rarely equip teachers with the participatory pedagogies, which
is fundamental to peace education (dialogue facilitation, restorative justice practices and project-based
community learning) (Bolanle, 2017; Oniyama, 2024). Where content exists, instruction tends to be
didactic; teachers report limited confidence in managing sensitive discussions about land disputes, oil
contamination, or local grievance politics. Fragmented teacher-training initiatives, frequent in the
Niger Delta sectoral landscape, improve individual competencies but fail to create systemic change
without sustained institutional support and curricular guidance.

Curriculum relevance is another gap. The Niger Delta’s core drivers of violence— environmental harm,
livelihood loss and contested resource governance—require contextualised modules that link rights
literacy to environmental monitoring, legal redress mechanisms and community negotiation
(Onnoghen, 2022; Cambridge University Study, 2022). The existing curricula often treat human rights
in abstract terms, neglecting skills for documenting pollution, filing complaints with regulatory bodies
and organizing community advocacy. Pilot programmes that explicitly linked school learning to
community-level environmental monitoring or youth livelihood projects produced more durable
resilience outcomes, suggesting that curriculum-to-community pathways are critical (Unidel, 2023).

Assessment and monitoring systems further limit effectiveness. There is a scarcity of robust,
longitudinal evaluations that measure behavioural outcomes (e.g. reduced local tensions, improved
dispute resolution and lower recruitment into violent networks) linked to peace education. Most of the
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existing evidence derives from qualitative project evaluations showing short-term attitude change
(Unidel, 2023; Oniyama, 2024). Donors and ministries increasingly call for integrating peace learning
indicators into education management information systems (EMIS), but progress remains slow.

Notwithstanding these limitations, there are pragmatic entry points to advance integration. First,
embedding participatory peace pedagogy into teacher training institutions (colleges of education and
university education faculties) would professionalise delivery (Bolanle, 2017). Second, curriculum
review processes should introduce locally-relevant case studies, environmental rights, complaint
procedures and community negotiation exercises into Civic Education and Social Studies. Third,
multi-stakeholder school-community partnerships (linking schools with NGOs, traditional leaders and
university research centres) can operationalise classroom learning through community monitoring
projects and youth livelihoods, thereby strengthening resilience and accountability (ACCORD, 2020;
Unidel, 2023).

Finally, financing and policy continuity matter. Mainstreaming peace and human-rights education into
the Niger Delta requires longer-term budgetary commitments from state and federal education
authorities, integration into teacher appraisal systems, and alignment with broader social protection
and livelihoods programmes so that classroom learning connects to real economic alternatives for
youth.

Schools in the Niger Delta presently host a patchwork of promising peace and rights initiatives but
lack the systemic, contextualised and resourced integration necessary for durable impact. Moving from
pilot successes to institutionalised peace learning demands coordinated curriculum reform, sustained
teacher professionalisation, locally-grounded content and rigorous monitoring. Only then can
education become an engine of community resilience and a substantive contribution to preventing the
cycles of violence that have long plagued the Niger Delta.

The Relationship between Peace and Human Rights Education and the Development of Civic
Values, Tolerance and Nonviolent Behaviour among Students and Young People in the Niger
Delta Region

Peace and human rights education (PHRE) plays an indispensable role in shaping the civic
orientations, tolerance levels and nonviolent dispositions of students and young people. In the Niger
Delta, where environmental injustice, resource conflict and socioeconomic exclusion have long fuelled
grievance and violence, PHRE is not a luxury but a strategic prevention tool. The relationship between
these educational interventions and civic behaviour operates through three mutually reinforcing
pathways: cognitive framing (knowledge and rights literacy), affective socialisation (values, empathy
and tolerance), and behavioural practice (skills and nonviolent repertoires). Evidence from the region
and comparable contexts shows that, when these pathways are intentionally activated, schooling can
reduce proclivities for violence and strengthen civic agency.

First, PHRE supplies the cognitive foundation for civic values by making explicit the language of
rights, duties and democratic participation. Curricula that integrate human-rights concepts demystify
legal recourse, regulatory channels and mechanisms for peaceful redress of grievances, all of which
constitute a critical knowledge in a region where communities routinely confront environmental harms
and contested resource governance. Studies in Nigerian states showed that the learners exposed to
targeted civic modules demonstrated higher awareness of formal complaint procedures and a greater
likelihood to engage in community meetings rather than resort to confrontational tactics (Undel, 2023,
Oniyama, 2024). This knowledge reduces information asymmetries that otherwise legitimize extra-
legal responses and empowers youth to pursue institutional channels for redress.

Second, PHRE fosters affective change: values, empathy and tolerance. Pedagogy that uses
participatory methods—dialogue, role play and restorative circles—nurture perspective-taking and
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reduce dehumanising narratives that enable intergroup violence. Empirical work in Rivers State and
Ishekiri-Urhobo communities documented positive correlations between peace-education exposure and
measures of emotional intelligence, intercultural tolerance and reduced acceptance of violence as
political expression (ResearchGate studies; Obomanu, 2024). In contexts marked by competition over
oil rents and environmental stress, such affective shifts can blunt the social transmission of grievance
and reduce recruitment into violent networks.

Third, PHRE builds behavioural repertoires for nonviolence through practical skills training, conflict
analysis, negotiation, community dialogue facilitation and collective problem-solving. Programmes
that combine classroom learning with school-to-community projects (environmental monitoring, local
mediation committees and youth-led civic campaigns) translate abstract values into concrete civic
practice. Small-scale pilots in the Niger Delta that linked student projects to community monitoring of
pollution or local grievance mechanisms reported more sustained youth civic participation and reduced
incidents of youth restiveness in participating communities. These findings suggest that skill-building
anchored in local realities is essential to converting pro-social attitudes into durable nonviolent
behaviour.

However, the relationship between PHRE and nonviolence is conditional rather than automatic. Three
constraints limit the impact of PHRE in the Niger Delta. One, curricula are often superficial or
fragmentary: human-rights topics are taught as abstract knowledge in Civic Education without
contextual linkage to environmental law or local complaint mechanisms, weakening transfer to
community action (Onnoghen, 2022). Two, teacher capacity is a recurrent bottleneck: many teachers
lack training in participatory pedagogy required to cultivate tolerance, and instruction tends towards
didactic recitation rather than dialogic practice. Three, structural barriers, poverty, youth
unemployment and continuing impunity, can blunt the motivational impact of PHRE: where material
grievances remain acute, rights knowledge and tolerance may not outweigh the immediate economic
pull of violent economies.

Policy and programmatic implications follow directly. First, PHRE must be deliberately
contextualised: curricula should integrate environmental rights, local regulatory procedures, and case-
based learning tied to Niger Delta realities. Second, teacher education must prioritise participatory
methods, restorative practices and community-linked pedagogy so that classroom gains become
community action. Third, PHRE should be embedded in a wider package that addresses structural
drivers, youth livelihoods, legal aid and transparent grievance channels, because educational gains are
fragile when decoupled from material opportunities and credible institutions. UNESCO’s global
recommendations and UNICEF’s country programming evidence buttress this integrated approach:
education for peace is most effective when aligned with systemic reforms that restore institutional trust
and provide viable alternatives to violent economies.

Peace and human rights education can and does contribute to the formation of civic values, tolerance
and nonviolent behaviour among young people in the Niger Delta, but only when it is substantive,
pedagogically robust, and connected to realistic livelihood and justice pathways. It is a necessary but
not sufficient condition: it must form part of a coherent strategy that couples rights literacy with
practical skills, community engagement and structural reforms. Done well, education becomes an
engine of resilience, shifting youth from grievance-driven reaction to rights-based civic engagement
and collective responsibility.

Effectiveness of Educational Institutions and Policy Frameworks in Promoting Peace-oriented
and Rights-based Learning in Oil-producing Communities of the Niger Delta

Educational institutions and policy frameworks in Nigeria have begun to acknowledge the strategic
role of schooling in preventing violence and strengthening human security in fragile zones such as the
Niger Delta. However, the translation from policy rhetoric to durable, scalable practice remains
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severely limited. Evidence indicates pockets of promise, pilot curricula, NGO- and university-led
interventions, and nascent national policymaking, but systemic weaknesses in policy implementation,
teacher capacity, getting resources and monitoring undermine the potential of education as a driver of
sustainable development and community resilience.

At the policy level, there has been a notable shift: the Federal Ministry of Education and international
partners (notably UNESCO) have moved towards developing a national peace-education framework
that seeks to integrate values, conflict literacy and civic competence into levels of schooling. This
policy momentum is a crucial enabling condition and signals political recognition of the fact that
schooling must form part of multi-sectoral prevention strategies. Yet policy traction is only a first step;
without clear implementation guidelines, dedicated funding lines and integration into assessment
systems, policy statements often remain aspirational rather than operational.

Institutional capacity within schools and teacher-training institutions is a central bottleneck. Research
and programme evaluations across the Niger Delta showed that, where peace and human-rights content
exist, it is most commonly embedded in Civic Education or Social Studies as isolated modules or
delivered through short-term workshops. Teachers frequently lack pre-service and in-service training
in participatory pedagogy (dialogue facilitation, restorative practices and community-linked project
work) that is empirically linked to attitudinal and behavioural change. As a result, instruction tends to
be didactic and knowledge-based rather than practice-oriented, limiting young people’s ability to
transform rights awareness into civic action or nonviolent repertoires.

Getting resources and programme continuity further constrain impact. Many of the more effective
interventions in the Niger Delta are donor-funded pilots: time-bound, externally-supported projects
that produce short-term attitudinal gains but lack pathways for scale or institutional adoption. In
addition, UNICEF and other agencies have invested in education-in-emergencies and child protection
programmes. These interventions demonstrate that schooling can deliver protective benefits and
psychosocial support in crisis contexts, but they also highlight that emergency funding does not
substitute for sustained government budget commitments to integrating peace learning into public
schools.

Curriculum relevance is another decisive factor. Niger Delta’s conflicts are highly contextual, rooted
in environmental harm, contested resource governance and fragile livelihoods, yet national curricula
frequently treat human rights and peace in abstract terms. Where programmes connect classroom
content to local realities (e.g. environmental monitoring, legal complaint procedures and community
mediation projects), there is stronger translation of classroom learning into community resilience and
civic engagement. This underscores the fact that curriculum design must be localized and problem-
centred to be effective in oil-impacted communities.

Monitoring and evidence remain weak. There is a dearth of longitudinal, outcome-oriented evaluations
that measure behavioural change, reduced recruitment into violent economies, or community-level
resilience indicators attributable to peace education. Most of the evidence is qualitative or project-
level, which constrains policymakers’ ability to justify large-scale investment. Integrating peace and
rights indicators into Education Management Information Systems (EMIS) and commissioning
rigorous impact studies would significantly strengthen the case for integration.

Despite these constraints, strategic entry points exist. Strengthening teacher education (pre-service and
in-service), embedding contextually relevant case studies (environmental rights and grievance
mechanisms) in Civic Education, and formalizing school-community partnerships (linking pupils to
local monitoring and livelihood projects) can convert pilots into institutional practice. Equally
important is aligning education reform with broader governance measures (legal aid access,
environmental remediation mechanisms and youth employment programmes), because schooling alone
cannot substitute for tangible institutional responsiveness.
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In conclusion, educational institutions and policy frameworks in the Niger Delta show promising
orientation towards peace and human-rights learning, but their effectiveness is currently limited by
weak implementation, inadequate teacher capacity, fragmented financing and scant monitoring. For
education to contribute meaningfully to sustainable development and human security in oil-producing
communities, policymakers must pair curricular reform with sustained funding, teacher
professionalization, localized content, rigorous evaluation and integrated governance reforms that
extend the classroom into credible institutional and livelihood alternatives.

Context-specific Framework for Integrating Peace and Human Rights Education into Formal
and Non-formal School Curricula for Building Resilient, Inclusive and Environmentally-
responsible Communities in the Niger Delta

A context-specific framework for integrating PHRE into formal and non-formal school curricula in the
Niger Delta must be underpinned by the region’s conflict dynamics, ecological vulnerability and socio-
economic realities. The Niger Delta experience represents a convergence of structural violence,
environmental degradation, weak civic culture and youth marginalization. These are conditions that
demand an educational paradigm centred on critical consciousness, ecological citizenship and
community resilience. Building on UNESCO’s transformative education principles and the African
Union Agenda 2063 vision for peace and inclusive development, the proposed framework adopts a
localized, multi-layered and participatory model.

First, curriculum content should contain conflict-sensitive learning modules that address local histories
of resource conflict, environmental justice struggles, inter-ethnic relations and community-state
tensions. This includes lessons on nonviolent communication, mediation, civic responsibility and
environmental stewardship. Second, pedagogical approaches should adopt experiential learning,
community peace projects and service-learning initiatives that connect classroom knowledge with real-
life conflict prevention and environmental protection efforts. This promotes youth agency, empathy
and problem-solving skills. Third, teacher training programmes should equip educators with peace-
competency skills, trauma-informed pedagogy and environmental literacy, so they can model
constructive behaviour and serve as peace advocates.

Furthermore, non-formal education platforms, including youth clubs, faith-based programmes,
community learning hubs and civil society-led peace fellowships, should reinforce school-based
learning and provide safe spaces for dialogue, cultural tolerance and civic engagement. Collaboration
with traditional authorities, women groups and environmental justice movements strengthens
community ownership. Finally, monitoring and evaluation mechanisms must track behavioural change,
community cohesion indicators and environmental awareness levels to ensure long-term impact. This
context-specific framework recognizes education as a strategic peace infrastructure and positions
young people as co-creators of resilient, inclusive and ecologically-secure Niger Delta communities,
thereby aligning local needs with global human rights and sustainable development imperatives.

Conclusion

This study underlines the fact that the integration of peace and human rights education into school
curricula is not only a pedagogical issue but also a strategic peacebuilding imperative for the Niger
Delta. Within a region historically characterized by resource-driven conflict, socio-economic
exclusion, environmental injustice and inter-group tensions, education remains one of the most
powerful instruments for fostering civic responsibility, nonviolent problem-solving and community
resilience. Evidence has shown that the youth who experience peace-oriented and rights-based learning
tend to be more tolerant of diversity and less likely to commit or condone violence, while they
constructively participate in community development and democratic processes. Notwithstanding
policy commitments made at national and international levels, the integration of peace and human
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rights education into the Niger Delta remains uneven, with limited resources, and often disconnected
from local realities.

This paper stresses the need to create secure and resilient communities based on an intentional
curriculum design drawing from lived experiences, ecological concerns and socio-political conditions.
Schools need to evolve into transformative civic spaces where young people are equipped with the
ability to handle conflict resolution, human rights literacy, environmental stewardship and emotional
intelligence, all needed to navigate the complex realities of oil-producing communities. Teacher
capacity building, embedding experiential learning and fostering school-community partnerships are
indispensable in such matters. Moreover, complementary non-formal platforms for education should
support classroom efforts in creating a safe space where youth can be empowered, hold dialogue, and
act socially.

Peace and human rights education in the Niger Delta needs to go beyond token inclusion to a more
holistic, context-responsive model that can transform attitudes, behaviours and community-level social
relations. What is needed is a strong, inclusive and sustainable educational strategy based on justice,
participation and environmental responsibility for the prevention of cyclic violence and long-term
stability. In investing in peace and human rights education today, the Niger Delta lays the foundation
for a generation that can rise above past hurts, receive forgiveness, and redemption of sins and
purification from all wrongdoings to build a future with dignity, equity and collective security.
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